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Chapter One: Introduction 
The experiences, attitudes, and materials pertaining to literacy that a child 
encounters and interacts with at home compose a child's home literacy environment 
(Roberts, Jurgens, & Burchinal, 2005). Through my study I found there to be a vast 
difference in the types of literacy each child encounters. Some students have great 
exposure to written literacy while others interact more verbally. By attempting to 
understand how parents support their child's literacy experiences, we as teachers can 
create a more meaningful literacy connection between home and school. In review of 
several different home literacy studies, researchers revealed that "what happens in the 
home makes a difference, for better or for worse" (Haney & Hill, 2004, p. 359). 
Several studies link home literacy environment to the level of success students 
experience in the classroom (Roberts, Jurgens, & Burchinal, 2005; Haney & Hill, 
2004; Senechal & Young, 2008). In my review of research, I have discovered that 
scant research (Elish-Piper, 1997, 2008; Carger, 1996) exists that explores how 
parents and students describe their home literacy environments and how their 
perceptions are similar and different. Activities within the home are often viewed in 
entirely different ways by parents and their children. I've searched the Academic 
Search Premier and Education Research Complete databases along with the Journal 
of Early Childhood Literacy, Australian Journal of Language and Literacy, and the 
Journal of Speech, Language, and Hearing Research to find information pertaining to 
the success of students within the classroom in conjunction with their home literacy 
environment. While reviewing current research, I was surprised to find few studies 
of home literacy environments were directed toward the literacies of children beyond 
the emergent stage of reading (Cunningham & Stanovich, 1991; Rashied et at., 2005). 
Problem Statement 
The purpose of this research study_, was to explore the at-home literacy 
environment in order to see what effect it had on literacy development in the 
classroom at the intermediate level. Not only interested in finding out what the 
students see and experience in their homes in relationship to reading, writing, 
listening, viewing, and speaking, but also how the students' thoughts compare with 
their parents' views of the home literacy environment. Understanding the literacy 
environment, in the home and within the classroom, are important aspects for teachers 
to consider when creating a balanced literacy approach within the classroom 
(Soderman, 2005). 
While researching my students' home environments, I learned that one student 
spent a lot of his time working with animals on his family farm. Knowing that this is 
a strong interest of his, I was able to introduce reading materials and activities he 
would find engaging. By discovering students' out of school activities, a teacher is 
able to capture their students' attention within the classroom. 
I have taught for three years in a rural setting. Each year, I make a 
considerable effort to get to know my students and their families in order to bridge 
the gap between home and school. While I am able to discover bits and pieces of 
information of each student's life outside the classroom, the information I gather is 
often limited and scattered. In the past, I have not formally looked into this aspect 
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and how it may or may not have influenced a student's education. Also, I did not 
attend school in this district nor do I live within the town, so I have few personal 
connections or experiences to fully understand the home life of these students. As 
the classroom teacher, I have some insight to what the home literacy environment is 
like for many of my students. However, no formal investigation has been conducted 
regarding this subject. Therefore, I am interested in exploring the home literacy 
environment of these students through their eyes and the eyes of their parents so that I 
can more fully understand the students' literacy experiences. 
Significance of the Problem 
The home literacy environment, while joined with many other factors such as 
socioeconomic status, parent education level and cultural background, plays a 
significant role in how a child will perform within the classroom (van Steensel, 2006; 
Senechal & LeFevre, 2002; Stephenson, Parrila, Georgiou & Kirby, 2008). Through 
conducting a study of this nature, the classroom teacher can better organize and plan 
for the kinds of literacy instruction, techniques, or activities that are necessary 
according to the information gathered from speaking with students and parents about 
the environment in their homes (Senechal & LeFevre, 2002). The richer and more 
detailed the information gathered about this environment for each student, the easier 
it will be for the teacher to understand how best to support the child (Senechal & 
LeFevre, 2002). Teachers can even begin to understand what kinds of activities the 
students prefer so that these activities can be incorporated within the classroom to 
ensure students are enjoying their literacy instruction. 
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The parent's role in reading activities with a child is to be the facilitator 
between the child and the written word, as creating what Vygotsky has termed a zone 
of proximal development (Vygotsky, 1978). It has been noted that frequent reading 
activities with the child play an important part in nurturing critical decontextualized 
language skills (Curenton, Craig, & Flanigan, 2008). For example, parent-child book 
reading contributes to outcomes such as language growth, emergent literacy, and 
reading achievement (Curenton, Craig, & Flanigan, 2008). 
Children need support from every angle as they mature through their school 
years to adulthood (Senechal & Young, 2008). Having parents participate in home 
literacy activities improves the quality of education, which should be the common 
goal between parents and schools. It is important that students see the connection 
between education and home because the environment sends a message to children 
that education is valued both in and outside the school setting (Soderman, 2005). 
The idea of parent involvement illustrates the importance of understanding the home 
literacy environment of students because this knowledge can bring the home and 
school lives of students even closer together and foster the relationship between 
parents and teachers (Soderman, 2005). 
Standards and expectations of students are always growing (Tompkins, 2010), 
and it is vital that as parents and teachers we provide them with the best education 
(Tompkins, 2010). Many researchers state that early home literacy activities help 
children become well-rounded students. Home literacy activities will continue to 
enhance a child's reading development. (Tompkins, 2010; Soderman, 2005; Roberts, 
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Jurgens, & Burchinal, 2005). Home literacy activities are something that should be an 
on-going component in a child's education (Tompkins, 2010). 
Purpose 
The purpose of this study was to explore and understand the home literacy 
environment of three sixth grade students in a rural western New York public 
elementary school. Throughout the study I explored the question: To what extent does 
student literacy development seem to be effected by reading and writing activities at 
home? 
Many studies have shown that reading to children has been considered the 
most important activity contributing to children's success in reading development 
(Kirby & Hogan, 2008; Haney & Hill, 2004). As indicated earlier, it is important to 
understand all aspects of a child in order to ensure that the literacy techniques and 
lessons used in the classroom are appropriate for the child and what he/she truly 
needs to be able to enjoy him/herself and be successful in his/her literacy education 
(Soderman, 2005). By learning the interest and activities of the families of students, 
teachers are better able to develop a curriculum that will actively engage the learners 
within their classroom. Ultimately this connection between home and school will 
make students more successful learners. 
Rationale 
Where I teach, the rural school's goal is for all students to develop an 
understanding of self, to constantly provide a challenging academic program and to 
become culturally aware of the world around them. We believe that all our students 
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can master the social and academic skills leading to effective citizenship. The 
school's mission statement declares the school will accomplish this by providing an 
effective, innovative, dedicated, motivating staff using developmentally appropriate, 
relevant curricula in an exciting interactive environment conducive to learning. 
Home literacy plays an important part in the success that students do or do 
not have within the classroom (Rashid et at., 2005; Roberts, Jurgens & Burchinal, 
2005). Therefore, as a teacher who works daily to fulfill our school's mission, it is 
vital for me to understand the home literacy levels of my students. By understanding 
their outside activities, I will be better able to meet their classroom needs. So, this 
study will look at student literacy development outside the classroom as well as 
within the classroom setting. 
Definition of Terms 
Parent involvement is a term I used throughout the study. It is defined as: 
parents taking the initiative to promote learning and provide access to 
written materials as well as be involved in the homework process 
(Tompkins, 2010). Parent involvement, in this research, is defined as 
parents promoting literacy activities in the home environment as well 
as having positive attitudes towards the reading development 
throughout the child's schooling. 
Shared reading is defined as: 
the parent/teacher reads a book aloud with a child as the child follows 
along in the text, often using a big book. This form of interaction 
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allows both parent/teacher and child to contribute to the conversation 
and reading at hand. In this research, shared reading is defined as 
interactions by which young children begin to develop their 
understanding about the form and functions of print (Morgan, 2005). 
Shared reading is a literacy technique that is carried out by many 
parents/teachers when students are becoming emergent readers 
(Soderman, 2005). 
Literacy is defined as: 
all the ways in which a student experiences the written and spoken 
word. This can be achieved through reading, writing, listening, 
speaking, and viewing. 
Summary 
Research has shown that the literacy environment of children at home 
provides an important role in a child's development of literacy skills and overall 
performance in school (Senechal & LeFevre 2002; Carter, Chard & Pool2009; 
Stevens & Nismisha 2009). Students, especially those who are not directly receiving 
home literacy activities, must be exposed to literacy material and concepts in other 
ways in order to prevent a lack of understanding, low performance on baseline 
assessment, and future deficiencies. Kirby and Hogan (2008) even suggest that home 
literacy activities with parents were not just an addition to a child's education, but 
rather a necessity. With knowledge of a student's out of school literacy environment, 
teachers can bridge the gap between home and school, creating a literacy program 
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that acknowledges and supports what a child experiences beyond the classroom. 
Through this study, I hoped to understand the home literacy environments of three 
intermediate grade children, so I could better support them and the development of 
their literacy skills within the classroom environment, as well as refine study tools 
that could be used at a later date in my own or my colleagues' classrooms. 
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Chapter Two: Review of Literature 
Recent research has focused on how much, and in what ways, a child's 
literacy environment outside school impacts his/her experiences with literacy in the 
classroom (Burgess, Hecht & Lanigan 2002; Umek, Podlesek & Fekonja, 2005; van 
Steensel, 2006). In this chapter, I first discuss studies that considered the impact 
home literacy environment can have on the success of students in the classroom. I 
then divide the idea of the home literacy environment into five sections to better 
understand each aspect and how they each play a part in forming the total home 
literacy environment. The ideas that I explore are the home environment in general, 
family literacy, student literacy activity, parents as models for their children, and the 
accessibility of literacy materials in the home. 
Home Literacy Environment 
Several studies have revealed the important role the home literacy 
environment plays in the success students do or do not have within the classroom 
(Rashid et al., 2005; Roberts, Jurgens & Burchinal, 2005). Researchers' definitions of 
the term home literacy environment are broad and varied. The home literacy 
environment may include, or be effected by factors such as socioeconomic status, 
parent education level and cultural backgrounds (Padak & Rasinksi, 2007). Through 
their review of several different at home literacy studies, Padak and Rasinksi reveal 
that "what happens in the home makes a difference, for better or for worse" (p.351 ). 
Emergent literacy is regularly associated with the home literacy environment. 
For example, in their study investigating the home literacy environment and literacy 
9 
development of 97 four- and five-year-olds, Burgess, Hecht, and Lonigan (2002) 
found that home literacy is "significantly related to oral language, phonological 
sensitivity, and word decoding ability" (p. 421 ). The Burgess, et al. study 
conceptualizes home literacy environment in six different areas including active home 
literacy environment, passivehome literacy environment, interactivehome literacy 
environment, the limiting environment, shared reading, and overallhome literacy 
environment. However, the literacy activities that the researchers used to exemplify 
these conceptualizations were narrow, only acknowledging shared reading and 
watching television as 'activehome literacy environment.' 
Further evidence of the importance of the home literacy environment to 
literacy performance in school is seen in a study conducted by van Steensel (2006). 
In a study of 116 kindergarten, first, and second grade children, it was found that the 
home literacy environment had an impact on children's vocabulary, reading 
comprehension, and spelling tests, as well as formal observations. Van Steensel 
(2006) found that overall, children from a poor home literacy environment produced 
lower scores on all literacy measures except word decoding. Emergent reading skills 
lay the foundation for future reading development in children. The results of 
Burgess, Hecht, and Lonigan (2002) and van Steensel (2006) suggest that young 
children's development as emergent readers begins at home in their home literacy 
surroundings. 
Similarly, Stephenson, Parrila, Georgiou, and Kirby (2008) found that shared 
book reading can have an impact on a child's language skills such as 
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theirdevelopment of letter names, letter sounds, printing, and basic letter and reading 
know ledge. While both studies discussed the importance of shared reading, 
Stephenson et al. (2008) supported the development of phonological sensitivity. This 
analysis was done before students entered kindergarten and expressed the importance 
of teaching activities that occurred in the home before the child entered school. 
Holding parents accountable for a portion of their children's learning is 
imperative to their development (Haney & Hill, 2004). Studies show multiple factors 
that have contributed to the success of a child; however parents are a consistent 
influence (Senechal & Young, 2008). By making parents aware of the expectations 
and standards that their children must meet in the classroom and giving them the tools 
to help students achieve these goals will contribute to the children's success. Senechal 
and Young (2008) expressed the importance of teachers instructing parents on 
appropriate reading practices such as how to read effectively to their children, choose 
appropriate books, and ensure children's interest in books in order to be successful. 
By properly communicating this information, teachers and parents are able to build a 
rapport and a trust with each other that benefits the students. 
Understanding connections between home and school literacy environments 
are not only important in terms of students' learning, but also are an important 
consideration for teachers too. The research of Whitmore and Norton-Meier (2008) 
demonstrated the need for teachers to understand the "funds of knowledge" which 
students bring to school, a concept originally conceptualized by Moll, Amanti, Neff, 
and Gonzalez (2001). Funds of knowledge can be defined as "the historically 
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accumulated and culturally developed bodies of knowledge and skills essential for 
household or individual function and well-being" (Whitmore & Norton-Meir, 2008). 
Whitmore and Norton- Meier (2008), who conducted two case studies of mothers 
with children attending school in highly diverse settings, took a close look at the 
home and school relationships of teachers and parents. It was determined that equity 
and mutual respect between the two parties set a solid foundation for student success 
in the classroom. Educators should view parents as teachers too, as they are the 
prilnary educators in the home literacy environment prior to school. Whitmore and 
Norton-Meir (2008) suggest acquiring these funds of knowledge as a necessary step 
for teachers to gain understanding and maximize student potential for success. By 
recognizing these funds the students bring to the classroom, teachers in turn increase 
the productivity and success of their students within the classroom. Both parents and 
teachers need to trust each other to do their respective jobs either at home or in the 
school, and they need to feel confident in their power to make decisions depending on 
their respective roles. Furthermore, teachers need to take the initiative to involve 
parents more, so that they may have some positive effect on the home literacy 
environment of their students. 
Home literacy activities prepare students with significant skills that will assist 
them in their early reading development. Roberts, Jurgens, and Burchinal's (2005) 
research showed that many students who were involved in home literacy activities 
came to school understanding print concepts and book handling, as well as letter and 
sound knowledge. "Parents who are responsive, sensitive, and accepting of a child's 
12 
behavior, and who provide structure, organization, and a positive general emotional 
climate at home, along with stimulating toys and interactions, facilitate children's 
language and early literacy development" (Roberts, Jurgens, & Burchinal, 2005, 
p.347). Students whose parents are actively involved come to the classroom with a 
broader base of literacy knowledge. 
Home Environment, in General 
Research has shown that the quality of the home itself can have some effect 
on how a child performs within the classroom (Roberts et al., 2005). Roberts et al. 
examined the overall home environment of a number of students using an 
observational assessment called the "Home Observation for Measurement of the 
Environment Inventory" (p. 347). This assessment took into account how parents 
create structure and stimulation for their children, the emotional climate and the kinds 
of basic interaction that take place in the home between family members (Roberts et 
al., 2005). The HOME inventory has proven to be "one of the best single predictors 
of children's cognitive development through 8 years of age"(Roberts et al., 2005), so 
it is obvious that this idea of overall home environment is an important aspect to 
explore to learn more about the home literacy environment of students and how 
teachers can help support students in the classroom. 
Johnson, Marting, Brooks-Gunn, & Petrill (2008) examined the extent to 
which students' literacy development affected the students' success in the classroom. 
The researchers looked closely at the home literacy lives of 455 kindergarten and first 
grade students who were enrolled in the Western Reserve Reading Program 
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(WRRP)-how many books they took home from school, how often they read on 
their own for pleasure, if their abilities were moderated by their mother's abilities, as 
well as how the quality of their home environment as a whole affected their 
expressive vocabulary. The WRRP itself was a 9 year longitudinal study, and the 
authors of the article examined one year's worth of data from the study. The 
researchers looked at aspects related to household chaos, the home literacy 
environment, and maternal reading ability. Johnson et al. (2008) looked for 
correlations between these various aspects and the students' early reading 
ability. While they found that there was only a low correlation between the order and 
quietness of the house and ability level of the student, the researchers believed 
household chaos, the home literacy environment, and maternal reading ability was an 
aspect of the students' home lives that should be researched further. 
Literacy Activities in Diverse Homes 
Y arosz and Barnett (2007) stated that the frequency of reading to children 
varied by ethnicity, primary language spoken in the home, child's age, number of 
siblings, and a mother's educational background. These factors dictate how much 
parent interaction occurred within the home. Parents who experience a language 
barrier, are uneducated (those who did not finish high school), or face socioeconomic 
hardships may not realize the importance of helping their children build reading skills 
(Yarosz & Barnett, 2001). All of these demographic factors played a major role in a 
parent's ability to become involved. 
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As explained by many researchers, there may be a variety of reasons for 
parents to be more or less involved in their child's education (Yarosz & Barnett, 
2001; Whimore & Norton-Meir, 2008; Crawford & Zygouris-Coe, 2006). Parents 
who were less educated tended to shy away from partaking in literacy activities. In 
general these parents felt less confident in their abilities to help their children and, in 
turn, portrayed a negative attitude towards reading and education in general. 
Just as parent education had an influence on their involvement, so did single-
parent status (Yarosz & Barnett, 2001). Due to being a single income family, the 
parent often works extra hours or works more than one job. For these reasons, many 
parents do not have the time to spend on home literacy activities. In these situations, 
many parents feel that it is up to the schools to provide literacy activities within the 
classroom that will benefit their children. According to Y arosz and Barnett's 
research, families who had dual incomes were able to spend more time developing 
their children's literacy skills. 
Family Literacy 
There is no one set definition of what family literacy actually is because, as 
Jay and Rohl (2005) revealed, defining family literacy is not an easy task since it is 
not simply just combining the meanings of the two words family and literacy. 
Researchers have defined family literacy in a variety of ways (Feiler & Logan, 2007; 
Jay & Rohl, 2005; Morrow, Kuhn, & Schwanenflugel, 2006; Crawford & Zygouris-
Coe, 2006; Soderman, Gregory, & McCarty; 2005). Some have described it as what 
happens around literacy in children's homes or the parental transfer of behavior, 
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beliefs, practices, and expectations. No matter how it is specifically defined, family 
literacy always involves family members partaking in some sort of literacy activity 
together, learning and growing in each of their literacy skills (Feiler & Logan, 2007). 
As part of their study, Marrow, Kuhn, and Schwanenflugel (2006) introduced 
a program they labeled the Family Fluency Program. The researchers taught parents 
ways to interact with their children and school literacy materials in the hometo see if 
parents who were involved in the Family Fluency Program "increased their literacy 
involvement at home ... engaged in fluency building activities at home" (p.328), and 
had a better awareness of why involvement is important for their children's literacy 
achievement (Morrow, Kuhn, & Schwanenfluge, 2006). This program offered 
evening workshops and sent basal readers home with the students twice a week for 
"parents and children to echo-read" (p.327). Each workshop gave parents new ways 
in which they could help their children become fluent readers at home, asked what 
parents and students liked or disliked about the program and commended parents for 
being so involved in their students' school lives. It was found that parents who were 
involved in the program were learning fluency strategies to teach their children at 
home, and were engaged in more fluency and literacy activities at home. Through 
their study, the researchers found that teaching parents several effective ways to 
engage their children in literacy activities in the home actually increased the 
frequency of the activities, as well as increased the students' skills in literacy within 
the classroom-thus showing how important family literacy activities are to a child's 
literacy future. 
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Knowing what parents do with their children as far as literacy activities in the 
home is an important aspect of understanding this environment. Reading together on 
a regular basis can strengthen student's fluency and comprehension of written 
material. By conversing with family members proper grammar is modeled and 
broadens student's knowledge base. Playing word games together or viewing an 
educational show on television prompts discussions about word meaning and content 
which helps to expand their knowledge. Listening is a skill utilized in all of these 
family activities. Careful attention should be paid to such interactions when 
exploring the home literacy environment of students. By knowing the activities that 
take place in the home, teachers can work with the strengths or weaknesses that 
students bring to the classroom. 
Student Literacy Activity 
A student literacy activity refers to an event that the child initiated on his or 
her own that involves interaction with literacy materials within the home. Roberts 
etat. (2005) states that it is important to pay attention to the frequency of such 
activities and how much a child enjoys it, as this can reveal the student's attitude 
toward literacy. 
In the Roberts, et al. (2005) study, the research focused on the frequency with 
which students engage in literacy activities at home, and how much they enjoy those 
activities. The researchers studied seventy-two African American students and their 
mothers or primary guardians primarily between 18 months and 5 years of age-the 
observation of literacy development for each of these students began from infancy. 
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The "children's receptive and expressive language and vocabulary were assessed 
annually between 3 years of age and kindergarten entry, and emergent literacy skills 
were assessed at 4 years and kindergarten entry" using the Test of Early Reading 
Ability (Roberts, et at., 2005, p. 345). Roberts et al. (2005) looked for correlations 
between the scores of the students and their frequency and enjoyment of engaging in 
literacy activities (as well as other factors like shared reading time and maternal 
reading strategies), and found that these activities did have a correlation with the 
assessment scores; thus frequency and enjoyment of such activities for students 
should be understood by their teacher to better support the students within the 
classroom. 
Many teachers ask students to complete a daily reading log to show how much 
they have read. This may be used to show a student's frequency of reading at home, 
but it is also important to find out whether students read for pleasure beyond what is 
assigned for school (Roberts et al., 2005). This attitude toward reading and other 
literacy activities is important to understand, as it may hinder students' literacy skills 
if they only read to fulfill requirements (Roberts et al., 2005; Faires, Nichols & 
Rickelman, 2000). 
Literacy Materials 
To have a rich home literacy environment, children need access to literacy 
materials, like books, magazines and newspapers within the home (Korat, Klein & 
Segal-Drori, 2006). Korat, et al. recognized that these materials are not only present 
in the home, but are also materials that are borrowed from school or public libraries. 
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The literacy aspect was secondary to their study which focused on the impact a 
student's socioeconomic status may have on their skills in the classroom. In their 
research, Korat, Klein and Segal-Drori (2006) chose ninety-four 5-6 year olds to 
participate. Data on these students was collected in 3 sessions, taking into 
consideration the children's emergent literacy level within school premises, mother-
child joint storybook reading at home, as well as demographic and home literacy 
environment information given by the mothers. This study was completed through 
observations, interviews and assessments of print concept, word recognition, 
phonological awareness, letter naming, and emergent reading of a familiar book. 
Because they were focusing on the SES of students, literacy materials in the home 
came into play. Many families could not afford a variety of materials to offer their 
children-which proved to be a detriment to the students and their literacy activities, 
as well as their skill level and engagement in school (Korat, Klein, & Segal-Drori, 
2006). 
Crawford and Zygouris-Coe (2006) also supported this notion of the 
importance of literacy materials being accessible to students within the home as they 
say that "mere access to quality books can have a significant impact on children's 
attitudes and achievement in literacy learning" (p. 264 ). Through their area of 
research, Crawford and Zygouris-Coe (2006) found that the quality of the materials 
has an effect as well, not just the availability, so quantity is not as important as the 
quality of the materials students have access to in the home. They claim that students 
need to be able to interact with these materials at home, where they are more 
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comfortable and can have individual time and do not feel rushed, like they might feel 
in school with all their peers. 
Summary 
Many aspects of the home literacy environment, including the general 
environment in which students live, literacy activities in diverse homes, family 
literacy, student literacy activities, and literacy materials provided in the home come 
into play for each child and can have an effect on their literacy work in school. The 
general home environment is the foundation in which the child builds their 
appreciation for literacy. Students from diverse backgrounds may not receive the 
school-oriented-support needed at home in order to be successful in the classroom. 
Students who observe their family participating in daily literacy activities will be 
more likely to engage in classroom literacy activities. In a home rich with literacy 
activities, children develop a love of literacy and will seek opportunities to read on 
their own. Each of these components of the home literacy environment will play a 
vital role in a child's classroom literacy development. 
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Chapter 3: Methods 
A student's literacy development is not limited to the six hours each day spent 
in a school or the skills they learned in the primary grades. Rather, it is deeply 
embedded, expanded and refined by their experiences outside school, and their 
development as readers, writers, viewers, speakers, and listeners is an ongoing 
process. Throughout my study, I explored the literacy experiences of three individual 
students and their families in and out of school. The goal of this research was to see 
how home literacy activities and parent involvement effect a child's reading 
development. I conducted this from the perspective of the students themselves, their 
parents and myself (the classroom teacher). The understandings from this study will 
help bridge the gaps among expectations in these various contexts and enable me to 
create literacy experiences in the classroom that are relevant and 1neaningful to 
students. 
Research Question: 
To what extent does student literacy development seem to be effected by reading and 
writing activities at home? 
Participants: 
I began my study with five participants, but due to various factors, I was only 
able to complete the full data collection process with three. One participant asked to 
no longer participate during week four of the data collection period. Another student 
moved out of the district early in the study. It was too late in the data collection 
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process to replace the participants. As a result, the finding of this study will be based 
on data collected from threesixth-grade students. 
Through my research, I created case studies of three students who attend a 
public elementary school in a rural setting in western New York. The children are 
between the ages of 10 and 12 years old. I sent consent letters home to the parents of 
all students (Appendix F). I chose the three participants at random from the consent 
forms returned to me. 
My classroom was one of two sixth-grade classes in the school. I had 17 
students (9 females and 8 males) in my classroom. Three students in the class had a 
diagnosed disability and an Individualized Education Plan (IEP). This meant it was 
possible that one of the case study participants would be a student who received 
special education services. 
The school they attend, as mentioned previous! y, is a rural school located in 
western New York with an enrollment of approximately 480 students; kindergarten 
through twelfth grade is in one building. The school is predominantly composed of 
Caucasian students, who account for approximately 98% of the schoors population. 
The rate of free and reduced lunches at this particular school is 85%. Our school 
utilizes Scott Foresman's Reading Street series across all grade levels and uses 
readers' and writers' workshop for literacy instruction. 
Every classroom has a different daily schedule, but all include many of the 
same activities: morning meeting/morning work (depending on the grade level), 
specials (a four day rotation of library, physical education, art and music), writing 
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workshop and reading workshop, guided reading, lunch, math and content subjects 
such as science and social studies. 
Positionality of the Researcher 
I am currently in the final semester of graduate studies for a Master's Degree 
in Childhood Literacy. I hold a New York State initial teaching certificate in 
childhood education, grades 1-6 and special education, grades 1-6. I spent the 
previous five years studying and practicing various elements of effective teaching in 
elementary school settings. My most recent studies have focused on effective 
instruction and practices specifically related to the area of literacy. 
At times, there were two teachers (myself and the special education teacher) 
working in the classroom. I established a relationship with my three study 
participants and their parents through conferences, classroom activities and 
community gatherings. I did not attend this school nor do I live in the community, 
however I attend as many school functions as possible and make myself available to 
my students outside as well as inside the classroom. 
Data CoHection 
I gathered data through five sources: individual conversations with each case 
study participant, activity logs containing information on each student's literacy 
activities outside of the classroom, surveys completed by the parents and work 
samples that were collected. Initially, I sent home with each child a letter describing 
the study (Appendix E). This form also allowed the parent/guardian to give consent 
for their child to participate in the research. I randomly selected three students to 
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participate in the research from those forms returned. I began the discussion with 
students by asking them to describe their reading and writing behaviors outside the 
classroom and continued the conversation according to the list of 12 topics based on 
their reading and writing development (Appendix B). The survey for parents has ten 
Likert scale statements and open ended response questions (Appendix D). These 
questions were designed to tap into parents' perceptions of their child's reading and 
language development. 
To record observations, I used an observation note sheet created for this study 
(Appendix A). The information from these observations helped me document the 
aspects of literacy in the classroom that cannot be displayed in student work samples. 
These activities include speaking, viewing, and listening skills. Through these 
observations, I was able to see how often, and in what ways, my students engage in 
aspects of literacy. To evaluate the reading and writing behaviors of the participants, 
I collected data from student work samples. Work samples were comprised of 
running records, written work in all content areas, book logs, and drawings/art work. 
Analysis of Data 
Using the survey data gathered from the parents, I tabulated the outcomes of 
the Likert scale statements. I then read each parent's responses to the open ended 
questions, coding the data for patterns or trends, similar to what was done with the 
student interviews. I then compared the data given by the students and their parents to 
find similarities and differences of the home literacy environment for each household, 
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as the topics, statements and questions are relatively similar in information being 
sought. 
To help gain information regarding the participants' literacy behaviors outside 
school, I used two methods. I conducted weekly discussions with the parents or 
guardians of participants, each interview took no more than 15 minutes. During the 
interview, I asked open-ended questions that encouraged detailed responses. I also 
utilized follow-up questions that required the participant to elaborate on literacy 
activities that were being engaged in at home. These questions gave me an insight 
into the literacy environments the participant experiences outside school. In addition 
to the parent interview, the study participants tracked their after school activities in a 
log (Appendix G). The participants and their parents recorded their outside literacy 
activities everyday for a six week period. 
Criteria for Validity 
I attempted to maintain the validity of my study in several ways. First, I 
triangulated my data, gathering information from multiple sources and points of view, 
including classroom observations, student work samples, parent interviews, and 
weekly logs of their at-home literacy activities. I used terms and phrases used by the 
participants in my study within my findings and outcomes, providing my study with 
adequate information. Finally, the findings of my study came directly from the data 
gathered, which is available for review, showing the dependability of my findings. 
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Procedures 
My study began once I received approval from both The College at Brockport, 
SUNY's Institutional Review Board and the principal of the school in which I teach. 
I selected participants anonymously by drawing names of students from a hat, 
including only names of students whose parents had consented to their participation 
and who have demonstrated their own willingness to participate. If a student did not 
want to give approval or if informed consent had not been granted, I did not include 
them in this selection process. 
I also sent consent letters to the parents of the five randomly chosen 
participants to gain their permission to partake in classroom observations, weeki y 
conversations, and to obtain work samples (Appendix F). Once I received consent 
from five study participants, I began collecting my data for a six week period. Each 
week, every participant was given a home activity log (Appendix G) that was 
completed daily and returned at the start of the next school week. I continued to 
collect work samples from the study participants throughout the data collection 
period. Further, I conducted formal and informal observations of each participant. 
Each week I observed the students within their classroom setting as well as having 
weekly conversations with the students and parents. In the final weeks, I conducted a 
parent interview asking pre-planned questions (Appendix C). These asked additional 
clarifying questions based on the information gathered from the child's home literacy 
activity logs. I then compared the activity logs and interviews to the assessments. 
This data was analyzed to determine whether correlations exist between reported 
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home literacy activities and children's reading and writing progress in school and 
how they affect a child's development in the classroom setting. 
Limitations 
There were several limitations to my study. For example, parents and children 
may or may not have accurately reported activities. Once students were being asked 
to document their reading and writing activities at home they may have been more apt 
to engage in these actions. Another limitation was that the researcher could not 
separate what the child learned as a result of activities done with parents at home 
versus what the child has learned as a result of classroom instruction. Further, 
because the study was conducted in my own classroom, my point of view and 
understanding of my five study participants may be different from someone outside 
our small school environment. These factors shape my understandings and the 
conclusions I have drawn on this study. Other educators have different experiences, 
and therefore, might not draw the same conclusions I did. 
Summary 
The purpose of this research is to determine how a student's home literacy 
activities and parent involvement effect a child's literacy development. In order to 
ascertain these results, I studied a randomly selected group of students and parents 
from my classroom. Data was gathered by using individual conversations with 
parents and students, weekly reading logs, parent surveys, baseline assessments as 
well as classroom observations. Each week I contacted parents to discuss their 
literacy involvement at home. Weekly logs were used to assess outside literacy 
27 
activities. Parent surveys consisted of questions to document the general environment 
in the home. Baseline tests were administered at the beginning and end of the 
research project. Classroom work samples were also collected and added to the data. 
By gathering all the above weekly information, I established a probable correlation 
between the level of home literacy activity and classroom success. 
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Chapter 4: Findings 
For this study, I was interested in looking more closely at the range and types 
of literacy events my students encounter on a daily basis both in and out of their 
school environment to better understand how these various contexts enable and 
support their literacy development. To do so, I conducted informal observations and 
collected student work samples in the school environment using sixth grade students. 
Outside school, literacy behaviors were documented by participants in an "activity 
log." I gained further understanding of students in their home environment by having 
in-depth conversations with parents on a weekly basis. At the end of the six week 
data collection period, I gave each participant a short questionnaire containing 
individual questions designed to clarify key information. The purpose of asking these 
questions was to gain understanding of their diverse literacy lives. 
Student A 
Overview 
Student A is generally a happy child who loves to make his classmates laugh. 
He walks into the classroom each day with a smile on his face, always greeting me, 
and occasionally giving me a high five. He tells jokes and makes witty comments to 
his classmates to entertain them, most often during unstructured transitions, at lunch 
and recess. is eager to please adults and be successful school. He will 
regularly ask me about his academic progress, inquiring if he will pass sixth grade. 
When he is proud of his work or effort, Student A is sure to show me. When I asked 
Student A's mother to describe her son, she said "Like me, he's not much of a talker 
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(who) for the most part keeps to himself." Though not shy, he is not a very verbal 
child. As a result, expressing his needs can be difficult and frustrating for him. 
During one-on-one conversation, he often speaks using fragmented thoughts and 
sentences. When I ask clarifying questions, he becomes upset, often saying, "Forget 
it." Though I encourage him to try telling me again, most of the time Student A will 
not and drops the subject. He gets along well with his peers, but his relationships 
with classmates are more like acquaintances. He often spends free time, such as 
recess with many different children, often in a group setting. Like many boys his age, 
Student A can have a temper, which, at times, leads to conflict with others. He 
becomes upset by the negative comments of his peers, becoming angry and lashing 
out verbally. 
Literacies in School 
Reading has been an area of steady growth for Student A over the course of 
this school year. Due to his decoding and reading comprehension skills falling below 
sixth grade level, he is apprehensive and at times unmotivated in this area. I often 
need to ask him several times to participate within group work and guided reading, 
and he needs coaxing to read aloud in front of his group members. On his most 
recent running record, Student A read at the late fourth grade level. At the beginning 
of the year, when first joined my class, his reading was at beginning 
fourth grade level. When analyzing the running records taken during reading aloud in 
his guided reading group, I observed that Student A tended to focus primarily on 
visual information from the pictures and letter sounds in words. When prompted, he 
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was better able to integrate the texts meaning and language structure when solving 
unfamiliar words. 
Instruction in Student A's guided reading group is primarily focused on 
developing a range of decoding strategies including rereading, reading on, pausing for 
understanding, word in word, picture clues, and context clues. Sustaining 
independent reading for a period longer than five minutes is difficult for Student A, 
but when reading a book at an appropriate level that is of high interest to him, he is 
able to concentrate longer. His comprehension of basic story elements, such as story 
setting, characters, problem, events, and solution, is good and he is able to 
independently complete a story map of on-level text. Deeper level thinking 
comprehension strategies are developing skills for Student A. He requires prompting 
to make appropriate predictions, relevant connections, and reasonable inferences. 
Student A's listening comprehension is a strength compared to his reading 
comprehension skills. He participates most often during discussion during daily read 
aloud time. When completing his questionnaire at the end of the data collection 
period, I asked him if preferred to read independently or listen to a story. 
responded "Listen, because it is easier for me." 
When engaged in a topic, Student A's writing can be very creative (see Figure 
4.1). His writing skills are developing in line with his reading skills. 
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Figure 4.1: Student A's Writing- Weekly Journal Entry 12/15110 
I turned on the radio and there wasn't any school becuse the scool blew up 
from pancaks. It happenedbecuse kids were alergic to pancaks. Finally we 
got out of bed and went to the scool. Then Jack and jim saw that fire fighters 
wer putting out the sticky syrup. After there. parents got home once again 
they saw the bad note. It sad we are gone we are at the scoolheping them 
build. It was sined jack and jim. 
However, writing samples show Student A's inconsistent spelling skills 
depend on his motivation and focus. Student A requires support throughout the 
writing process. He generates his own writing topics and benefits from outlining his 
ideas in a graphic organizer before creating a first draft. This permits Student A to 
separate his ideas into focused paragraphs of the appropriate length. Generally, I 
have observed him independently creating an initial draft based on preplanned 
outlines in the form of graphic organizers. Spelling and capitalization is not an 
instructional focus for Student until he has his ideas on paper in a draft. I 
usually address these writing components during our one-on-one writing conferences 
in which we discuss the editing process. In completing his questionnaire at the end of 
the study, Student A showed his understanding of the connection between reading 
and writing. When I asked him if he preferred reading or writing he said "I like to do 
both, but maybe writing. I like the stories people write. In order to read something it 
was to be written." 
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Throughout the data collection period, I observed many inconsistencies in 
Student A's performance in school. At the beginning of the six week period, it was 
clear to me that he was having a difficult time in school. He was experiencing social 
conflict with peers, as well as struggling to complete assignments. During whole and 
small group lessons he was more disengaged and unfocused than usual, with his head 
on his desk, work unstarted or incomplete, and unwilling to accept my help. During 
several observations, I witnessed that Student A refused to join the small reading and 
math groups that were a regular part of his school routine. On a daily basis, he 
engaged in verbal and, at times, physical confrontations with his classmates. The 
extent of the behaviors I witnessed in school was atypical for Student A and I became 
aware that this change might have resulted from factors impacting him outside the 
classroom. 
Literacies Outside School 
When I asked Student A about his favorite things to do after school, he told 
me that he enjoys playing basketball, videogames, and being outdoors. When I asked 
his mother the same question during our conversation, she shared a similar response, 
saying, "He spends a lot of time outside." When I asked him if he'd rather be outside 
with his friends or reading a book he told me, "reading is boring." 
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Figure 4.2: Student A's Activity Log 113111 
Day Activity Comments 
Monday • Ply outdoors with my friends We ply ball and hik in the 
• Homework: Spelling 5x each woods 
Tuesday • Go to the grocry store with She makes me look for things 
granma on the shelfs 
• Granma made me study my 
words and read for 15mins. 
Wednesday • Watch TV (30 mins) I watch scary shows with my 
• Math homework frinds 
Thursday • Put my new bike together Granma help me but I had to 
• Study for spelling test read the dirction 
Friday • Went out to eat I had to read the menu and 
order my diner 
Saturday • Ply the comuter Multiplication games and 
Spelling City 
Sunday • Ply games with mom 
Student A spends a lot of time after school with his grandmother while his 
mom works. Grandma attempts to help him with homework and studying; however 
many times Student A would not work for her. Some attempts have been made to 
creatively encourage Student A to read, for example, shopping for groceries and 
reading labels, reading menus, and reading directions. It is, however, apparent that 
Student A does not choose to independently read. The wording in his activity log, 
"Grandma made me read", and the very short amount of time he actually read, 
demonstrates his lack of interest in literacy activities. 
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Figure 4.3: Student A's Activity Log 1117 Ill 
Day Activity Comment 
Monday • I got in troble and had to stay in No games or TV 
room 
Tuesday • Went to the library with granma 
• Study for math test 
• Clean my room 
Wednesday • Stay home with a stomache Lay on the coch and slept 
• Ply video game 
• Mom made me read for 15 mins . 
• Watch movie 
Thursday • Worked outside with Chad (moms I had to help clean the 
boyfriend) garage. 
• Ply basketball in the yard 
• Read for 10 mins 
Friday • Stayed at my cuzins while my We ply outside and video 
mom worked late games. 
Saturday • Went shaping with family Mom buy me new shoes 
• Out to diner and we listen to songs in 
• Ply games at the arcaid the car. 
Sunday • Went to my cuzins house for diner I practic my spelling 
• Study my spelling words words with my cuzin 
I learned during dialogue with his mom that the home environment was not 
stable at the beginning of the school year. I learned the family had been evicted from 
their longtime home. The eviction occurrednear the same time I noticed Student A's 
previously described erratic behavior in school. The family was forced to move in 
the grandmother, who was not happy about the situation. It is possible that the 
unsettled home situation altered the amount of time spent on reading and writing 




In the classroom, Student B is an enthusiastic student who enjoys school and 
loves to learn. He is very social and friendly with almost every student in the class. 
He relates well to adults and regularly initiates casual conversations with me. Student 
B is very outgoing and not afraid to perform songs or dance in front of his peers. His 
overall demeanor on a daily basis is happy and content. When asked on a 
questionnaire at the end of the data collection period, if he would rather be at home or 
school, he responded, "School because I can learn and be with my friends." At home, 
his mother described Student B as "a very good child" who "helps a lot at home" and 
is "very good with his younger siblings." His mother states Student B occasionally 
has a temper. On one occasion at school, a classmate was making fun of him and 
Student B became angry, yelling "Leave me alone!" and removed himself from the 
group to cry in the hallway. However, very rarely does he become angry either in 
school or at home. Based on what I observe in school, Student B shows self-
confidence, academically and socially, and is always willing to participate and share 
in the classroom without inhibitions. 
Literacies in School 
Academically, Student B is a model student. He consistently meets and often 
exceeds grade level expectations in all academic subject areas. He is invested in his 
learning and is motivated to do well, needing very little adult assistance to do so. 
When observing Student B during whole group lessons, he portrays an active learner: 
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keeping his eyes on the speaker, readily following directions and encouraging his 
classmates to do so also. Even when unsure if his answer is correct, he attempts a 
response. He regularly offers comments and shares experiences with no prompting to 
do so. For example, during a class discussion on fractions during math, Student B 
raised his hand to tell a story about his mother cutting a cake into equal pieces for his 
siblings and cousins. When completing independent work, Student B is a self starter. 
He remains on task and focused for the duration of the work period. When his 
assigned work is completed, he often asks what else he can do, or he will simply busy 
himself with another relevant task. During the six-week observation period, Student 
B always completed class work, including homework, on time and to the best of his 
ability. If he was unsure of what to do, or needed help, he would ask a teacher or 
classmate. 
Student B enjoys reading and is interested in books on a variety of topics and 
genres. Student B is interested in fiction novels, animals specifically related to 
farming, fantasy, and nonfiction texts about science topics. He reads an average of 
one book each week. On his last running record, administered in January, he read 
independently at the end of a sixth grade beginning seventh grade level. Overall, 
Student B' s reading comprehension skills are well developed for a sixth grade 
student. demonstrates his competency through the use of deeper level thinking 
strategies in his guided reading group and class discussion during read aloud time. 
He was able to make relevant connections to other media or personal experiences, 
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reasonable predictions and inferences, as well as appropriate comments and 
questions. 
Over the course of the year, I have seen Student B develop into a fluent 
reader. He consistently reads with near 100 percent accuracy, while incorporating 
rate and expression that reflects the mood and tone of the text, and by chunking words 
into long meaningful phrases. He regularly practices his oral and reading fluency, 
volunteering to read aloud during whole group lessons across the subject areas. 
Student B is a very creative writer (see figure 4.4). His written work 
represents a broad spectrum of form and genres. In school, he writes stories, poems, 
songs, letters, journal entries, and various forms of non-fiction work, including 
persuasive and procedural essays, reports and other informational pieces. Not only 
does he complete the assigned written work according to given rubric criteria, but 
often writes voluntarily for his own purpose. 
Student B' s writing demonstrates his use of vocabulary and a sophisticated 
word choice, such as villain, defeated, and assistance for a sixth grade student. He is 
able to effectively use mechanical elements such as spelling, grammar, punctuation, 
and capitalization in his written work. He is able to self identify and correct these 
mechanical errors in his writing. Student B does not like to edit and revise his work. 
Upon completing a draft, he immediately wants to publish the piece, and often needs 
encouragement to extend and rework his writing. When asked on the questionnaire 
conducted at the end of the data collection period, if he prefers reading or writing, 
Student B wrote he would rather write because "I can be creative and funny." 
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Figure 4.4: Student B's Writing- Narrative 1/15/11 
If I was a hero I would help others. My power would be strength and I would be 
able to fly. I would help people get there purses back if they were stolen. I would 
help the police if there was a robbery. I would help any body that needed assistance. 
Also, my powers would let me turn into a normal person again, so I could blend in 
with others. I would hide my identity because every body in the world would show up 
at my door step for help. My name would be the unstoppable. People would know 
my as the unstoppable because I have never been defeated before. And I hope that it 
won't ever happen. There is one evil villain and his name is "Dan the Man Towner." 
I plan to stop him and his evil plan of blowing up the world. I will have to try to stop 
him tomorrow, because mom just told me to got in bed in 5 minutes. I hope I can 
defeat "Dan the Man, Towner." 
Literacies Outside School 
Student B' s activity logs (see Figures 4.5 and 4.6) and the information 
gathered from discussions with his mother, suggest that outside school he pursues a 
variety of interests and activities. His activity log entries indicate that he has a highly 
structured routine, as his schedule was generally the same in each entry. Generally, 
his routine after school, according to his activity log, involves helping his parents 
with chores in the barn, followed by homework, educational computer or video game 
time, and dinner with his family. After dinner, he usually plays a game with a sibling, 
practices his instrument, studies, or reads a book from 8:00-8:30 p.m. each night. His 
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mother allows him very little time to watch television, usually only a 30-minute 
television program. 
Figure 4.5: Student B 's Activity Log- 1/3111 
Day Activity Comments 
Monday • Farm chores I set the table and helped 
• Help mom make supper and talked prepare the salad. I also 
with her about science class read the recipe to mom. 
• Played games with brothers after My brothers and I played 
supper "Monkey in the Middle." 
Tuesday • Farm chores Read science chapter with 
• Started science homework with mom 
mom and studied vocabulary 
• Watched my brothers play words. 
Battleship after supper 
• Read for 30mins 
Wednesday • Farm chores We sat down and ate 
• Studied for science with mom dinner together as a 
• Played Battleship with Joshua family. My brothers 
(brother) discussed what they were 
• Read for 30 mins . doing in school and I told 
., \Vorked on drawings my parents about the 
science fair. 
Thursday • Farm chores We watched Iron Man as a 
• Studied spelling with dad family. I continued reading 
• Played the drum Tuck Everlasting. 
• Watched a movie 
• Read for 30 mins . 
Friday • Farm chores _My brothers and I played 
• Rented a video game the video game together. 
• Played my PSP 
• Worked on drawings 
Saturday • Farm chores My family went sledding 
• Practiced All County Solo with our neighbors. 
Sunday • Farm chores We went to church 
• Went to church together as a family. My 
• Practiced All County Solo mom and I made blueberry 
• Helped mom make supper pancakes for dinner 
• Played on the internet together. 
• Read for 30 mins . 
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Figure 4.6: Student B' s Activity Log- 1125/11 
Day Activity Comments 
Monday • Farm chores I went sledding with the 
• Ate breakfast together Youth Group. My favorite 
• Went sledding chores involve working with 
• Helped my parents around the farm the animals . 
• Played Widget 
• Read for 30 mins . 
Tuesday • Farm chores Did more research for 
• Homework with mom Science Fair project. 
• Ate dinner together Writing a story to go with 
• Worked on my drawings my drawings. 
• Watched TV 
• Read for 30 mins . 
Wednesday • Farm chores Studied spelling words with 
• Homework dad. Wrote each missed 
• Ate dinner together word 5 times each . 
• Watched TV 
Thursday • Farm Chores 
• Homework 
• Watched TV 
• Worked on my drawings 
• Read for 30 mins . 
Friday • Farm Chores We went out to dinner as a 
• Played PSP family and had to order my 
• Went to dinner together own meal. 
Saturday • Acting Audition The audition for acting was 
• Band Audition for the Jungle Book and I 
• Played PSP went to Jamie's to see baby 
• Read for 30 mins. Cooper and play on the WII . 
Finished Tuck Everlasting. 
Sunday I • Farm chores Went to Jamie's to celebrate 
• Went to church my cousin Ethan's birthday . 
• Watched TV 
• Went to Jamie's again 
One of his main interests depicted in each activity log is helping out on the 
farm, specifically working with the animals. He appears to really enjoy working 
alongside his family on their dairy farm. This influences his choices reading 
material. He tends to choose books about animals or farming. 
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Reading, writing, and drawing are a daily component of Student B's activities 
out of school. He reads for at least 30 minutes each night before going to bed. On a 
regular basis, his mother sends notes asking if he can bring a book home over the 
weekend. At her requests, I prepare story maps and other graphic organizers to 
summarize information in the text in order to ensure his comprehension. Student B 
loves to draw at school during free time, and draws a lot at home, also. Each morning 
he brings a binder containing the illustrations he has drawn from the night before to 
share with his classmates. I have observed that often his drawings coincide with his 
creative writing. 
During a conversation with Student B' s mother, she described the writing he 
does at home, saying "He writes a lot of stories. He has a book here (at home) and he 
writes a lot of different stories. And he does drawings with the story." 
Student C 
Overview 
Student C is a very energetic child. Her energy is limitless, which can be both 
an advantage and disadvantage to her learning. When completing schoolwork, 
Student C' s stamina and attention to detail is average. Without an outlet for her 
energy during the school day, she has difficulty sitting for long periods of time; she 
begins fidgeting, calling out, and leaving her seat. She is an outgoing, funny, and 
friendly child who has lots of companions at school. She is as comfortable 
interacting with adults as she is with her peers. Student C always engages in 
conversations with me and other adults, asking questions about their lives as well as 
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discussing her own home life. She is very helpful. When she completes her work 
early or during indoor recess, often she asks me what she can do to help. When I ask 
for a volunteer, she always raises her hand. She is sensitive, becoming upset when 
receiving consequences or if she believes someone is angry with her. She only moves 
on from such incidents after a one-on-one discussion with an adult. These 
conversations often need to take place immediately after the event in order for her to 
be successful with the remainder of her academic day. Student C loves animals and 
enjoys learning about them in science. Each week, she checks out books from the 
library about different animals. Due to her love for animals, she hopes to become a 
vet and work with small animals. When I asked in her questionnaire how she would 
describe herself, she said, "smart, caring, and helpful." 
Literacies in School 
Student C loves school and walks into the classroom with a smile on her face 
every day. When I asked her at the end of the study if she would rather spend time at 
home or at school, she said "School, I like to learn and do fun things like play and 
talk to my friends." She consistently puts forth a good effort when completing 
academic assignments; this shows she is invested in her own learning. Academic 
performance, reflected in her work samples, suggests that she is working toward 
meeting district and state performance standards at the sixth grade level. However, 
she is currently receiving AIS (Academic Intervention Services) for reading and 
writing. During this time, Student C works in a small group on enhancing her writing 
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skills and developing comprehension strategies. Student Cis only pulled out of the 
classroom two times a week for AIS 
Student C enjoys reading a variety of genres, but especially loves non-fiction 
books about animals. Though she only checks out animal books from the school 
library, she reads fiction books on a variety of topics from the classroom library. 
According to her latest running record, her instructional level is at the sixth grade 
level. Work samples such as story maps and graphic organizers suggest her basic 
reading comprehension strategies are satisfactory. More complex strategies such as 
inferring, connecting, predicting, and questioning continue to develop for Student C. 
While she is able to demonstrate her comprehension of text in writing, she is more 
successful doing so verbally. She enjoys participating in book discussion during 
daily read aloud time. 
Student C' s oral reading t1uency is a developing skill. While she is able to 
effectively chunk words together into appropriate length and meaningful phrases 
when reading aloud, her tone is rather monotone, with little expression. Her decoding 
of text is automatic and results in a high accuracy rate when reading appropriate level 
text. When interested in text, Student C is able to sustain independent reading for an 
extended period of time, but she benefits from movement breaks to maintain focus 
during these times. 
Student C' s writing is ret1ective of her personality and is often geared toward 
making her readers laugh (see Figure 4.7). When asked if she prefers reading or 
writing, Student C said, "Writing because it makes my mind think about stuff. I can 
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express myself." When given a choice, she often writes narrative stories over other 
genres. 
Figure 4.7: Student C's writing- Personal Narrative 115111 
This is me in the future when im 18 and with my freinds. Driving down the 
highway in our future cars. 
Also we will have many other electronics like toasters and microwaves with 
remotes. We will also have robots that do all of our house work and outside work 
for us. We also could possibly have frames floating in front of us while we walk 
around like a computer. Maybe even our pets would be robots so when they bark 
they could type something in their heads and actually speak to everyone. 
I have observed Student C to be independent in much of the writing process. 
When she has very specific and creative ideas of what she wants to write about, she 
sometimes needs encouragement to get these ideas on paper. She expects them to be 
right in the first draft and needs assistance editing her work. One-on-one writing 
conferences help her to clarify her thoughts and organize them in logical, sequential 
paragraphs. She often doesn't separate her ideas into separate sentences until editing 
her work in a writing conference. During these conferences, she is able to add proper 
punctuation and capitalization with my support. Student C' s spelling skills exhibited 
in her writing samples are grade level appropriate. According to Student C' s latest 
report card, she met grade level requirements in all areas that assess her writing. 
However, this is the subject where she is the most hesitant. She needs positive 
reinforcement and encouragen1ent to get started on a new writing assignment. She 
45 
works slowly and carefully, and she becomes frustrated when she sees her classmates 
finish before her. She becomes anxious as due dates approach. She regularly asks to 
take her writers' notebook home to complete assignments outside school. 
Literacies Outside School 
Student C's out of school activity log suggests that she is just as active at 
home as she is at school (see Figure 4.8 and 4.9). 
Figure 4.8: Student C's Activity Log 113111 
Day Activity Comments 
Monday • Read for 20 mins The Dead and the Gone by 
• Basketball practice Sus an Piffer 
• Made flashcards for vocabulary 
definitions 
Tuesday • Read for 15 mins Continued reading The Dead 
• Made cookies with mom and read and the Gone. I tried using 
the recipe sticky notes like we do in 
• Studied spelling and vocabulary reading class to help 
words 
remember characters. 
Wednesday • Read manual on how to set up DSI It was very difficult , ,dad had 
• Basketball practice to help . 
Thursday • Studied spelling and vocabulary 
words 
• Basketball practice 
Friday • Read for 10 mins while we were in 
the car 
Saturday I • Read for 15 mins before bed 1 Dad and I gathered materials I 
• Discussed science project with dad to build my science project. 
• Went to dinner with parents 
• Basketball practice 
Sunday • Read for 15 mins . 
• Cleared the table after dinner 
• Watched a movie with mom 
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Figure 4.9: Student C' s Activity Log 1125111 
Day Activity Comments 
Monday • Went to friends house Read for 15 mins from Diary 
• Rite Aid practice of Wimpy Kid . 
• Brought home spelling and 
vocabulary words 
Tuesday • Homework for 15 rnins . End of the year party for 
• Practiced Trombone modified basketball (I was 
• Haircut with mom the manager) . 
Wednesday • Rite Aid practice Read for 20 mins from Diary 
• 5th and 6th grade practice of Wimpy Kid . 
Thursday • Read for Rite Aid (20 mins.) Watched Open Season III 
Friday • Wrote a letter to my friend Finished Diary of a Wimpy 
• Worked on science project with Kid (20mins) © 
dad 
Saturday • Went to Bath to get rabbit bedding Started the second book of 
and groceries with mom Diary of a Wimpy Kid. 
• Worked on science project 
Sunday • Spent the nights at Gabbies 
Student C loves sports and plays soccer and basketball for a youth league 
throughout the school year. She also enjoys playing outside with friends in the 
neighborhood nearly every day after school. The log also suggests she enjoys 
spending time alone in her room reading. 
Student C' s parents are very supportive of her and invested in her learning. 
Throughout the school year, both her mom and dad have visited the classroom as 
volunteers. At the beginning of the year, a weekly notebook was initiated to allow 
dialogue between parents and me. This allows us to communicate back and forth 
regarding Student C's activities at school as well as at home. Through conversations 
with her mother, I learned that she has to spend a good deal of time memorizing 
vocabulary definitions and spelling words. This is something she works on every 
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night at home. Student C's mother was concerned with her academic progress in fifth 
grade and wanted to monitor her development closely this year. 
Student C' s reading experiences at home tend to be more traditional, like 
reading novels and/or chapter books. 
Differences across the Student's Experiences 
Students A, B, and C represent a range of diverse experiences both in and out 
of school. There is a broad range of academic abilities represented; they are each 
unique in their strengths and areas that are still developing. The at-home literacy 
activities chosen by each student build on skills that they learn in school. Student C 
is very social and spends a lot of time playing and interacting with others. When 
completing homework assignments, she often works with her parents. It is apparent 
that Student A does not like to read independently. He needs encouragement at school 
and at home to complete assignments. His family has come up with some non-
traditional ways to get him to read and write. Student A requires the most in-school 
literacy support of the three students. Student B displays the most willingness to read 
and write on his own. He enjoys creating his o\x;n stories as well as reading chapter 
books. The various ways the students negotiate their social contexts impacts their 
literacy activities. Student B engages in more speaking activities at school than at 
home because of the he is able to interact with. Student Cis the only child at 
home and is often exposed to an "adult" language. On the contrary, Student A, who 
is often quiet at school, is surrounded by neighborhood friends. He engages with 
other peers his own age on a daily basis outside school. 
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The three students have very different family environments. Student A lives 
with his grandma, mom, mom's boyfriend, and his son. Due to his mom's work 
schedule, Student A spends a lot of time with his grandma. When this recent project 
began, Student A was dealing with some family issues that created instability at 
home. This was a very difficult time for Student A. His behavior in school and 
resulting literacy experiences were greatly impacted during this time of volatility. 
Student B lives with his mother, father, and siblings. His parents are married, and 
though his father works many hours, the family makes it a point each week to spend 
time together. As a result of Student B's weekly outings with his family, he has a 
broader and richer range of literacy activities than the other students. This is reflected 
in a high level of participation during class discussions; he has vastbackground 
knowledge from experiences that he is able to connect to curricular concepts. Student 
C lives with her mom and dad, and she is the only child in the home. Though she 
only lives with adults, Student C has many opportunities to interact with other 
children in her neighborhood, which increases her literacy experiences outside school. 
Similarities across the Students' Experiences 
Despite many obvious differences, when I take a closer look, I notice a variety 
of significant similarities amongst the students. The first commonality I noted from 
the activity log was the routine each student experienced outside school. Though the 
level of structure varies, each student lives his life outside school according to a 
certain order and time table. Student B's activity logs are almost identical day to day. 
While both Student A and Student C's routines are less structured with a variety of 
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activities occurring from day to day, components such as family dinners, TV time, 
and homework remains the same each day. 
On the exit questionnaire, I asked Students A, B, and C if they would rather 
spend time at school or home. All three students reported they preferred to be in 
school. To me this indicated that each student understands the importance of 
education and that it is the means by which they will be able to reach his/her goals in 
life. In their exit questionnaire at the end of my study, all students expected to 
graduate from high school and had thoughts about careers of interest to them. I 
believe it is reasonable to assume that the students answered each question honestly 
and were not simply trying to please the teacher with their responses. 
Despite the obvious differences in family structure for each student outlined 
previously, they are all close to the members of their families. The students eat 
dinner with their families (Student A often with his grandma due to work schedules) 
on a nightly basis. Further, Students A, B, and Call have activities in which they 
regularly participate with their family members. Each student experiences support 
from their family members in pursuing their individual interests and in their 
education. 
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Chapter 5: Conclusions and Recommendations 
In this chapter I discuss my study findings, draw conclusions, and present 
recommendations based on the data I collected while researching the question: To 
what extent does student literacy development seem to be effected by reading and 
writing activities at home? The literacies---reading, writing, speaking, listening, and 
viewing-experienced by Students A, B, and Care as diverse as they are unique to 
each student. The environment in which the students are exposed to and engaged in 
the five areas of literacy influences their development as readers and writers. In this 
chapter I also discuss how my findings impact my teaching. 
Conclusions 
Sixth Grade Students Experience Literacy Outside School According to Family 
Activitiesand Expectations 
In school, Students A, B, and C read during readers' workshops and write 
during writers' workshop. The same structure is not in place at home. The 
opportunities to engage in literacy experiences are more flexible and choice driven. 
Students A, B, and C's activity logs, parent conversations, and student exit 
questionnaires suggest that many opportunities to engage in reading and writing 
outside school lie in the experiences of their families. 
Student A goes on weekly outings with his grandmother and helps with 
errands. Student B plays outside with his siblings, helps with the daily chores on the 
farm, goes to church group and reads nightly with his family. Student C enjoys 
cooking dinner with her mom nightly and is an active community member, playing 
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basketball and soccer in the youth programs. The activities this family engages in, 
and thus the literacies they experience, are all grounded in the support from and needs 
of their families. 
Throughout my study, I was able to see how Student A, B, and C's family 
members demonstrated positive attitudes toward school and education in their own 
way (Moll, et al. 2001). Simply by participating in the study, the families 
demonstrated they value education and support the learning of their children as well 
as my own learning as their children's teacher. Further, each student expressed 
his/her career goals while answering questions on the exit questionnaire, and each 
student was able to recognize future education requirements needed to meet these 
goals. 
I also observed everyday examples of how each family created opportunities 
for the students to experience multiple literacies. For example, Student A's 
grandmother made sure he studied each night. Also, on their weekly outings to the 
grocery store, she would ask him read ingredients and recipes. Student B' s family 
had dinner on a nightly basis, discussing the day's activities as well as reading 
together for 30 minutes. Student C' s mother quickly reacted when she saw her 
daughter struggling with reading. Now, her mom is monitoring her daughter's 
progress and reading on a nightly basis with Student C. I suspect without types 
of ongoing support by family members and their positive attitudes towards learning, 
the literacy experiences and achievements of Students A, B, and C would be vastly 
different. 
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When Home and School Come Together 
Though literacy experiences in and out of school literacy environments were 
unique to each student participant, there are many instances where their two worlds 
connect. Whitmore and Norton-Meier (2008) reinforced the importance of bridging 
the gap between home and school as a necessary means of understanding students and 
supporting their learning. When reflecting on how each child experienced the five 
areas of literacy, I discovered their strengths were those they engaged in both in and 
out of their school setting. 
Student A 
Student A works more effectively in a small group or one-on-one situation. 
This is a result of the close relationship with his grandmother and the activities they 
regularly participate in at home. For instance, his grandma works with Student A each 
night on homework and finds unique ways to engage Student A in reading activities 
(reading recipes, shopping, etc.). 
By gaining a broader knowledge of students' home literacy environments, I 
am also able to note areas in which students need growth. For instance, Student A 
needs to work on becoming a more independent reader. In the classroom, I will be 
encouraging him to try to complete assignments before approaching the teacher for 
assistance. He is required to proof read his own papers before asking for ...., ... u, ........... help. 
Student B 
I observed Student B to be a strong reader and writer. He reads and writes 
daily at home, sharing books and written pieces from home in school. His love of 
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drawing outside of school is visible in the classroom. He often illustrates his writing 
with one of these drawings during writers' workshop, which he shares during author's 
chair. 
Although Student B enjoys writing stories he often needs to be encouraged to 
proof read his work before turning in assignments. He tends to get carried away by 
the story and forgets basic grammar and punctuation. 
Figure 5.1: Student B's Writing- Weekly Journal Entry 1125111 
Once apon a time there was a little boy named Jimmy who though all 
of these thoughts, crazy ones. Like one time he said that the sun was 
going to fall in two days or when he said that there will be more than 3 
weeks of school off and other crazy thoughts. A long story short but one 
times one of the crazy thoughts is true. 
Student C 
For Student C, being an only child has created a rich learning environment in 
her home. Her parents are able to devote quality ti1ue each day to her reading 
development. This has accelerated her reading level to the point where she is at one of 
the most advanced reading levels in the classroom. Her family spends large amounts 
of time each day working on homework, reading for enjoyment, and simply 
discussing the day's events. Her extracurricular sports activities also expose her to 
vast contacts with a diverse group of people. She is able to use these experiences as a 
fund of know ledge in her reading and writing activities within the school setting. 
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Sometimes her extracurricular activities overwhelm her and she has trouble 
completing assignments by the designated due date. This is one area in which her 
home environment conflicts with her in school literacy demands. 
Impact on Student Learning 
According to the data I've collected and the conclusions I have drawn, the 
students' strengths directly correspond to the literacies they experience most. As 
teachers, we are taught to recognize and then work from our students' strengths, using 
the asset model (Soderman, Gregory, & McCarty, 2005) to promote growth and 
learning in a positive manner. While many teachers understand that what happens 
outside school has an impact on student learning in the classroom, I believe that it is 
important to consider how the students' environment outside school also contributes 
positively to their literacy development. Taking the time to get to know students as 
literate beings in all aspects of their lives can help bridge the gap between home and 
school. One way in which to do this is to effectively communicate between school 
and home. Perhaps weekly newsletters or a quick note to parents in the students' 
agendas are \vays to keep in contact with parents. I ask questions about the families 
activities for the week and request that parents reply to me with a note of their own. 
Exploring these two environments for their similarities and differences allows me to 
create a classroom culture that combines the two worlds, limiting the need for 
students to switch between the two. Taking the time to make and strengthen 
connections between the literacies of my students at home and school ultimately 
allows me to better support my students' learning. 
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Recommendations for Future Research 
Few research studies have been conducted to gain an understanding of what, if 
any, connection exist between literacy experiences at home and in school for students. 
As a result, this area necessitates further research studies like my own. 
Longitudinal Studies Could Offer Great Insights 
As a way to build upon the findings of my own study, I would be interested in 
continuing to document the literacy experiences of my three cases beyond sixth 
grade. Doing so would allow me to continue to track changes and trends that 
coincide with the data collected in this study, strengthening my conclusions and 
possibly leading to different ones. 
Additional Data Collection Techniques Could Offer Greater Insights 
Other methods of collecting data may result in a greater insight into what a 
student experiences in and out of school. The activity logs and parent conversations 
helped me gain insight into the out of school literacy experiences of my participants; 
greater understanding may be achieved by taking these activities a step further. 
Possibilities include visits to the student's home, face to face interviews not just with 
parents but other family members including siblings, and activities to gain the student 
point of view of their literacies outside school. Incorporating a photo or video journal 
project in which students document their lives their homes and neighborhoods with 
personal narratives could offer a more holistic representation of the out of school 
experiences. 
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Expanding Participants Could Offer Greater Insights 
The study I conducted may be replicated by another educator, to represent a 
different point of view. These differences may include participants from different age 
groups, genders, and school environments from those of the participants in my study. 
It was helpful to my own teaching practice and overall understanding to gain insight 
into the literacy experiences of my students beyond their classroom environments and 
other educators may experience similar enlightenment by conducting such a study 
with their own students. 
Final Thoughts 
When I began this study, I set out to discover how the literacies my students 
experience at home differ and coincide with those they encounter in the classroom. 
Taking the time to learn more about Students A, B, and C outside their school 
environment has been an eye-opening experience. I have discovered that the 
litearcies I witnessed the three students engage while in my classroom were reflected, 
and even grounded in, their literacy experiences and activities outside school. This 
understanding empowers me as a teacher, allowing me to streamline instruction, 
which compliments and supports students' experiences outside school. Not only can 
we "overcome" what does or does not go on in the homes of our students, but with 
the right knowledge, the two environments can coexist, even combine into a unified 
literacy experience for our students. In the future, I will create a literacy environment 
and opportunities in my classroom for students that are meaningful, supportive and, 





Participant: _____________ _ 
Date: 
-----------------












Anticipated Conversation Topics with Case Study Students 
Adapted from: Owockin, G., & Goodman, Y. (2002)Kidwatching 
Reading alone 
Reading with someone 
Seeing people read 
Writing alone 
Writing with someone 
Seeing people write 
~ Watching televisions alone/with someone 
~ Talking with people at home 
~ Access to materials like books, magazines, newspaper, writing paper, pencils, 
televisions movies (at home, or visiting libraries) 
~ Favorite places to read/write/view at home 
~ Preference of literacy activities at home or at school 




Parent Interview Guide 
Participant: _______ _ Parent/Guardian of: ________ _ 
1) Please describe your child. 
2) How does your child spend time outside of school? (Activities, hobbies, 
church or community organizations.) 
3) Describe how your family spends a typical weeknight. 
4) What activities do you and your child spend time doing? 
5) What activities does your family typically enjoy doing together? 
6) Literacy includes not only reading and writing activities, but also listening, 
speaking, and viewing. When you think about how your child spends his/her 
time outside of school, are there one or two areas of literacy that he/she does 





Thank you for taking a few minutes to answer these questions. For the last 
five questions, please provide as much detail as possible. Please return it to school 
with your child by _______ _ 
1 2 3 
On the Weekends Once a Week 
4 
Once a day 
1. I read with my child at home. 
2. I read by myself at home. 
3. As a family, we visit a public library. 
4. My child enjoys reading at home. 
5. My child observes me writing at home. 
6. My child brings books home from school. 
7. My child writes freely at home. 
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Several Times a Week 
5 
Several Times a Day 
1 2 3 4 5 
1 2 3 4 5 
1 2 3 4 5 
1 2 3 4 5 
1 2 3 4 5 
1 2 3 4 5 
1 2 3 4 5 
8. Please describe items that your child has access to at home that enable him/her 
to engage in activities related to reading, writing, listening and viewing. 
9. Please describe a typical reading experience for your child at home. 
10. What kinds of television shows or movies do you watch with your child at 
home? 
11. What are some topics of frequent conversation in your home? 
12. How many adults and children live in your home? 
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Appendix E 
November 10, 2010 
Dear Parent or Guardian: 
I am a graduate student in the Department of Education and Human Development at 
The College at Brockport, SUNY. For my thesis project, I am conducting a study to 
learn more about literacy in the home environment. As part of this study, I would like 
to include the thoughts of the parents on this topic. 
If you consent to participate in this study, I will send a survey home with your child 
for you to complete. The topics of the survey focus on reading, writing, speaking and 
viewing habits in the home. I will keep all data collected from these surveys 
confidential. No data gathered will affect your child's grade or class standing. 
The attached consent form includes information about your rights as a project 
participant, including how I will protect your privacy. Please read the form carefully. 
If you are willing to participate, please indicate your consent by signing the attached 
statement and returning it to school by ___________ _ 








Dear Parent or Guardian: 
As part of my graduate work at The College at Brockport, I am conducting research 
in conjunction with my master's thesis to investigate the classroom and outside of 
school literacy environments of five students. 
During the data collection process, I will observe your child and take notes related to 
his/her classroom instruction and discussions. Each family that agrees to participate 
will be called for a brief phone interview at the beginning of the study. This 
conversation will be approximately ten minutes and will be to gather information 
about the home literacy environment. I will also review his/her written work and ask 
him/her to document their out of school activities in a daily log. This log should be 
completed by parents with their students and will include things such as: shared 
reading time, independent reading time, time spent on homework, and other forms of 
environmental print. Parents will be asked to document how much time is spent on 
each of these activities on a daily basis. In addition, a survey will be sent home at the 
end of the six week period to see if there have been any changes regarding the home 
environment. I will gather data over a six week period. If you agree to have your 
child participate in this research study, I will include my observation of your child, 
along with examples of his/her school work and the activities he/she participates in 
outside of school in my written thesis. Participation is purely voluntary and will not 
affect your child's grade, class standing, or partaking of any other classroom activity. 
All students will take part in all of the in school activities as they are part of our day-
to-day work. However, I will only use my observation of your child and his or her 
work if you grant consent for me to do so. You are being asked to make a decision 
whether or not to allow me to use the data I collect on your child to be included in the 
study. If you would like me to use your child's data, and agree with the statements 
below, please sign your name in the space provided at the end. You may change your 
mind at any time and your child may leave the study without penalty, even after the 
study has begun. 
I understand that: 
a) My child's participation is voluntary and he/she has the right to refuse 
to have the data and work samples used in the study. 
b) My child's confidentiality is guaranteed. His/her name will not be 
recorded in any observational notes. If any publication results from 
this research, he/she would not be identified by name. Results will be 
given through the use of pseudonyms, so neither the participants nor 
the school can be identified. 
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c) There will be no anticipated personal risks or benefits because of 
participation in this project. No special consideration will be given to 
students who participate. 
d) My child's participation will be part of the normal scheduled activities 
in his/her sixth grade classroom. Data will only be used from those 
students whose parents consent to participation. 
e) The teacher will be observing my child's interaction with others for 
approximately 15 minutes three times a week. The teacher will 
continue typical classroom teacher behavior while also taking notes 
relating to the study's topic of literacy development. 
t) The results of the survey will be used for the completion of a thesis 
paper by the classroom teacher. 
g) Data from observation will be kept in a locked filing cabinet by the 
teacher. Data and consent forms will be destroyed by shredding when 
the research has been completed. 
h) This research is not being conducted by the school and will only be 
used for data in my thesis. 
I understand the information provided in this form and agree to allow my child's data 
to be used in this study. I am 18 years of age or older. I have read and understand the 
above statements. All my questions about my child's participation in this study have 
been answered to my satisfaction. 
If you have any questions, you may contact: 
Primary Researcher: Carole Pelttari 
Special Education Teacher/Stephanie Oest Thesis Advisor for Childhood Literacy 
Graduate Student 
Childhood Literacy 
The College at Brockport, SUNY 
soest1 @brockport.edu 
I agree to participate in this study 
The College at Brockport, SUNY 
cpelttar@ brockport.edu 
(585) 395-5674 
Student Name: ____________ _ 
Parent Signature: ___________ _ Date: ______ _ 
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AppendixG 
Outside of School Activity Log 
Name: ____________________ __ 
Date: 











Statement of Assent 
To Be Read to Case Study Students 
My name is Stephanie Oest. I am a student at The College at Brockport, SUNY. I 
would like to learn what you and your family read, write, talk about and watch at 
home. You and I will talk about those ideas while we meet each week -I might also 
be taking some notes while we talk. 
If you decide to let me learn about what you do at home, I won't write down your 
name or let anyone else know who you are. When I write about my study, I will only 
say what you and your classmates talked about. This study is not part of your regular 
school program, it is not being conducted by the school, and participation will not 
affect your grade. 
Your parent or guardian has given permission for you to take part in this study, but 
it's up to you to decide if you would like to participate. If you would like to take part 
in my study, but change your mind later on, you can tell your teacher or me that you 
have changed your mind. It is okay to change your mind at any time. 
If it is okay with you for me to find out about what you and your family read, write, 
talk about and watch at home, you can write your name on the first line below. Under 
your name you can write today' s date which is ___ _ 
Thank you very much, 
Stephanie Oest 
Name: _____________________ __ Date: ____________ _ 
Witness: ____________ _ Date: ___________ _ 
(over the age of 18) 
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